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ABSTRACT 


The purpose of this study was (1) to survey the 
development of teacher aide programs and consider the basic 
practices attendent to their adoption and (2) to investi- 
gate the role of teacher aides and their effectiveness as 
perceived by personnel ina eeneetba school system. 

The survey was approached by way of a review of the 
literature, while the latter problem was investigated by 
analyzing the data obtained through the application of four 
different questionnaires. A sample of 166 teachers, 23 
teacher aides, and six administrators in seven elementary 
schools in an Alberta school system was used in this latter 
phase of the study. 

In order to establish areas of potential aide per- 
formance, the Teacher Activity Opinionnaire was used to 
produce rankings by teachers of selected teacher activities 
based on the criterion of relative importance to the teach- 
ing function, 

Those activities perceived by the teachers to bear 
the least importance to the teaching function were super- 
vision duties, attendance checks, recording of pupil data, 
lesson material duplication, and the procuring and setting 
up of audiovisual equipment. Application of the Spearman 
rho showed the perceptions of aided and non-aided teachers 
in the sample not to be significantly different in making 


such rankings. 
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Responses to the Teacher Aide Activity Opinionnaire 
‘revealed that aided teachers and aides do not differ 
significantly in their perception of the emphasis accorded 
by the latter to various activities in their job perform- 
ance. Both groups agreed that the teacher aides gave high 
priority in their job performance, to the activities of 
duplicating, typing, and recording of pupil data. This 
opinion conforms closely with the activities identified in 
the Teacher Activity Opinionnaire as perceived to bear 
least importance to the seeecnine function. However, the 
aides did not perceive that pupil supervision and making of 
attendance checks received a great deal of emphasis in 
their own job performance. Both groups, however, perceived 
the aides to:.accord relatively little emphasis to the enter- 
ing of marks in report cards. 

The Nonteaching Activities Opinionnaire revealed that 
the non-aided teachers felt they gave more emphasis to pupil 
supervision duties, report card entries, and the scoring of 
standardized tests than that aceorded the job performance of 
the aides by the aided teachers in the sample. 

The principals in the sample perceived the aides 
making a positive contribution, and favored both a continu- 
ation and future expansion of the teacher aide project. 

As a result of the study it was recommended that 
further research be carried out to assist the school 


administrator in identifying effective means of utilizing 
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teacher aide personnel; that the tasks delegated to aides 
include those activities selected by their partner teachers 
as bearing little importance to the instructional process, 
and; that school boards and their administrative staffs 
utilize teacher aide personnel to enhance the professional 


and instructional role of the classroom teacher, 
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CHAPTER I 


INTRODUCTION 


‘In recent years there has been a marked increase in 
society's awareness of the need for effectual educational 
programs in our schools. As educators are being caught up 
in an urgency for change and improvement, the schools are 
faced with an unparalleled period of expansion in knowledge, 
program offerings, and operational costs. As a result, 
greater attention is being placed on the problem of more 
adequate and efficient utilization of instructional staff. 
One of the more thought-provoking experiments for such 
change involves the use of non-professional personnel called 
teacher aides to relieve teachers of routine clerical and 
supervisory duties. The underlying assumption has been that 
if teachers are to be able to devote the major part of their 
efforts to instruction, then they anew be relieved of many 
of their miscellaneous tasks which call for little or no 
professional training and competence. 

It is commonly recognized that an improved instruct-— 
ional program could be developed if teachers had more time 
for planning, for conferences, and for instruction. Gardiner 
has stated, "the use of teachers! aides to carry out routine 
tasks is one promising development", (17, p.82) while one 
element of Trump's Images of the Future is the use of 


clerical aides to allow the teacher to be concerned with 
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more professional matters. (38, pp.1-46) More recently 
Campbell has contended that most teachers could use this 
type of assistance to great advantage (4, p.73), while 
nearer the Canadian scene Thomson has sought to focus 
attention on the liberation of the teacher in the classroom 
in calling for the implementation of a teacher aide program 
in our schools. (36, p.37) | 

Since it is generally accepted that educational 
innovations be supported by research, there is an obvious 
need for investigating the practice and feasibility of using 
persons having less than professional teaching skills and 
qualifications to perform some of the non-teaching 


operations inherent in the teaching function. 


I. THE PROBLEM 

‘Statement of the Problem 

The purpose of this study was twofold: (1) to survey 
the development of teacher aide programs and consider the 
basic practices attendent to their adoption and, (2) to 
investigate the role of #O0Siic? aides and assess their 
effectiveness as perceived by other school personnel ina 
selected school system. 

Statement of the Sub-problems. In the course of the 
study the following related problems were investigated: 

1. (a) What dominant factors influence the recruit- 


ment and selection of personnel for teacher aide positions? 
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(b) What training and supervision should teacher 
aides have? 

(c) What kinds of tasks and responsibilities might 
teacher aides take on? 

(d) What are the legal implications pertaining to 
the use of teacher aides? 

(e) To what extent have teacher aide programs been 
adopted in Canada and the United States? 

(f) What are some reasons being advanced to 
warrant the utilization of teacher aide personnel in our 
schools? 

2. Of a number of selected day-to-day teacher 
activities, which bear the least importance to the teaching 
function as perceived by the teaching staffs in a school 
system sample? 

3. AS perceived in terms of actual performance, do 
aided teachers and non-aided teachers differ significantly 
in the importance they attach to a number of selected 
teacher activities? 

4, Do aided teachers and aides differ significantly 
in their perception of the emphasis accorded to aides to a 
selected number of activities? 

5. Is there a significant difference in the 
perceptions of aided teachers and non-aided teachers, as to 
the emphasis accorded a number of selected non-teaching 


activities performed by aides and by non-aided teachers? 
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6. What opinions do school administrators hold as to 
the contribution made by teacher aides to their schools; 
and regarding the future use and expansion of the "teacher 


aide project"? 
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II. IMPORTANCE OF THE STUDY 


Factors contributing to the effective use of the 
professional training and competencies of the teacher are of 
major concern to the school administrator. New dimensions 
in formal education requiring a more demanding role of 
teachers, the expanding needs of society for school services, 
and in-service training of professionals to meet these needs 
make it imperative that new and more efficient methods of 
staff utilization be sought out and put into practice in our 
schools. It is quite natural therefore that plans for 
providing assistance to teachers have been considered. Such 
have given rise to the employment in school systems of para- 
professional and non-professional personnel known most 
commonly as teacher aides. However, until very recently 
there has been a paucity of information available to guide 
the school administrator and his staff in adopting this 
personnel innovation. This study may serve to facilitate 
the implementation of teacher aide programs within our 
school systems and form a basis for further study in this 
area. 

In light of the rapidly expanding complexity of the 
educational process, it seems likely that this relatively 
new addition to public school staff personnel will warrant 
increasing attention and experimentation in the years 


immediately ahead. The National Commission on Teacher 
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Education and Professional Standards sees the addition of 
such auxiliary personnel in schools as "one of the most 
challenging and hopeful advances in modern education," 
(26, p.18) while a survey report on the use of teacher 
aides in Canadian schools supports indications that their 


numbers will increase substantially in the future. (5, p.38) 


III. DEFINITION OF TERMS 

The auxiliary personnel used to relieve teachers of 
non-instructional tasks serve various functions and as a 
result have come to be identified by almost as many names or 
titles as the number of functions they serve. The more 
common of these are defined in terms of work stations or 
seINiCes O1rercu, such as Clerical: Aide, lrbrary Aide, 
Laboratory aval Study Center Monitor, Teacher Aide, and 
Team-Teaching he's eane! Depending on the training and 
qualifications that such personnel bring to the job, they 
are also referred to in many instances by the more general 
classifications of para-professionals, sub-professionals, 
and non-professionals. however, whatever their particular 
function or name-designation, for the purposes of this study 
they are referred to as teacher aides and accorded the 
following definition. 

Teacher Aide. One who performs, on a part-time or 
full-time salaried basis, assigned tasks which ordinarily 


form part of the teacher's non-instructional work load of 
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(1) school and classroom management, (2) preparation and 
presentation of lessons, and (3) evaluation of student 


progress. 


IV. DELIMITATIONS, LIMITATIONS, AND ASSUMPTIONS 


Delimitations 

1. The survey portion of this study concentrated on 
a summary of the more pertinent considerations given the 
inception of teacher aide programs in the United States and 
Canada during the period from 1950 to the late sixties. 

The teacher aides referred to are paid employees, not 
volunteers. 

2. The data collected for the statistical research 
were restricted to a number of selected schools in an 
Alberta school system. The schools chosen were those invol- 
ved in a pilot "teacher aide project" during the 1966-67 
school term, 

3. No attempt was made to appraise changes in the 
quality or effectiveness of teaching or programs offered as 
affected by the use of teacher aides. 

General office personnel performing activities re- 
lating to the overall operation of the schools concerned 
were included in this study if they also performed tasks 


which would ordinarily have been carried out by teachers. 


Limitations 


a As few references have been made to the use of 
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bleacher aides in Canada, until recently,’ the supvey has 
drawn more heavily on practices cited in the United States. 
2. The statistical designs applied were confined to 
seven selected schools in a single school system, six of 
which employed teacher aides. The seventh school was 
chosen simply to obtain a sample "matched" to ine grade 


structure and approximate size of one of the other six. 


Assumptions 


The study was carried out with the following 
assumptions: 

1. The teacher and teacher aide activities found 
in the instruments used were representative of typical 
experiences for such personnel. 

2. The opinions offered by the respondents and the 
rankings made by them relate to actual performance of duties. 

oie vel als) scales used in the instruments were adequate 


to meet the requirements of the statistical tests employed. 


Vv. OVERVIEW OF THE THESIS 
In Chapter II of this study, literature related to 
the utilization of teacher aides and considerations attend- 
ent to the teacher aide programs is reviewed. 
The methodology of the study is summarized in 
Chapter III, together with the design of the four instru- 
ments used, the details of the samples selected, and the 


collection and treatment of the data. The hypotheses upon 
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which the analysis was based are also presented. 

Chapter IV is devoted to analyzing the data. A 
ranking of selected teacher activities is established and 
compared to the teachers! and aides' perception of the 
latter's job performance. The emphasis attached to various 
teacher aide activities is examined, as well as school 
administrators' assessment of the contribution to school 
programs by the aides. 

In Chapter V the results of the study are summarized, 
conclusions based on the results of the analysis are drawn, 


and the recommendations arising from the study are presented, 
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CHAPTER II 


REVIEW OF THE LITERATURE 


The addition of non-professionals to school staffs 
for the particular purpose of providing assistance to 
instructional personnel is a comparatively recent develop-— 
ment. Experimentation in the use of teacher aides was 
initiated in a number of widely scattered areas in the 
United States during the early 1950's as a partial solution 
to the problem of increased pupil enrolment in the face of 
teacher ere and expanded school programs. Since then 
however, as educators generally have increased efforts to 
achieve new and better staff utilization practices, the role 
of teacher aides has taken on more global dimensions, From 
a small meas a few years ago, the program gained 
momentum during the 1960's and has blossomed into a signif- 
icant adjunct of school systems both in the United States 
and Canada. 

Few studies in the United States and Canada, however, 
have attempted to establish research needs or the relative 
importance of problems in this field. The review of litera- 
ture in this chapter is thus primarily aimed at drawing 
together a concensus of practices and considerations pursued 
in the implementation of teacher aide programs. The facets 
examined include (1) Recruitment and Selection, (2) Training 


and Supervision, (3) Duties, (4) Legal Status, (5) Critics 
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and Cautions, (6) Extent of Use, and (7) Why They Are 


Needed. 


Recruitment and Selection 

Although attempts are being made to develop and 
isolate aide classifications dictating specific aptitudes 
and qualifications to be met, such decisions have generally 
remained flexible as school systems have attempted to learn 
more about how best to utilize such personnel. Obviously, 
the qualifications sought have varied with the functions to 
be served, but in many cases a preference has been shown 
for high school education and typing or clerical experience. 

To gather data on the use of teacher aides in large 
school systems, the Educational Research Service of the 
National Education Association in 1966 surveyed practices 
used during the 1965-66 school term in 217 school systems 
each having enrolments of over 12,000 pupils. The results 
indicated that approximately two-thirds of the systems 
required at least a high school education of the 30,000 paid 
aiges fMnvolved. Alter learning about the position through 


advertising media used by the school system or being located 


through such sources as employment agencies, federal projects, 


and local colleges, the aide was usually subjected to a 
sereening process involving interviews at home and in the 
school as well as an evaluation of qualifications by a 
selection committee. Central office staff and school 


principals were responsible for selection of candidates in 
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most cases, wilh teachers assisting in a significant 
number of systems. (25, p.7) 

A survey carried out in Canada during the 1966-67 
school term revealed Similar practices. Reports involving 
approximately 1,000 teacher aides in 94 school systems 
showed that local advertisement was followed by interview 
with the school Principal concerned, who looked for high 
school graduates having maturity, personal suitability, and 
preferably some clerical or social welfare experience, 
foe thé rirwi'th: musics | art) br? crafits, abili ty.1c!(S5s ppsd 3-25) 

More recently, the results of a province-—wide survey 
in Western Canada revealed that of 124% aides reported, 
approximately 85 per cent had business training and Grade XII 
or higher education. (1, p.3) 

In soliciting applications through the medium of the 
local press for the position of teacher aide for the 1968-69 
school term, an Alberta school board indicated that success- 
ful candidates would be mature, have a genuine interest in 
young people demonstrated through church, community, or 
social organizations, and preferably possess musical, 
artistic or dramatic talent. High school graduation with 
commercial training was desirable in applicants for element-— 
ary school positions, while those sought for assignment in 
junior and senior high schools were expected to have a 
science background and possibly post-grade XII training. 
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In calling for the establishment of a Board of 
Teachers' Aides Certification in Alberta, Thomson has struct-— 
ured a tentative preparation program for aides, but warns, 
"this is no position for the community volunteer worker nor 
for the housewife seeking part-time employment of an 
unskilled nature, nor for, the.willing, and friendly neighbour." 
(36,47.37) 

Although selection methods vary, Cutler's research in 
New York State showed that the actual selection was usually 
handled by the administrative staff, with teachers and 
administrators cooperating in some districts. (8, p.116) 

In the "Bay City Experiment", names of possible candidates 
were referred by teachers, administrators, P.T.A. members, 
and others. All candidates were first interviewed in their 
homes, followed by a second interview in the school. A high 
school certificate became the minimum educational require- 
ment in this program, (29, ° p.107) 

Kennedy has called for careful attention to the place- 
ment of the aide in establishing any guidelines for aide 
selection because of problems that may arise from personal 
relationships, suggesting a strong justification for giving 
teachers some responsibility in the selection of their 
assistant. (ol, P.O) it the aide us a professionally 
trained person, then having a philosophy of educational 
values somewhat similar to that of the teacher would 


probably make for a more compatible relationship. 
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While specific qualifications mentioned in the liter- 
ature usually include an appreciation for and a desire to 
work with children, previous vocational training, and some 
stature in the community, Thomson adds the following 
advice: 

Adaptability and flexibility also seem important 
aide attributes since this person will ordinarily work 
with from four to seven teachers who sometimes make 
hurried and incoherent requests. Reliability appears 
perhaps the most critical trait of all. In meeting 
deadlines, handling student grades, typing and correct- 
ing tests, and dealing with confidential information, 
the aide must perform admirably well or else fail. 

Tne jon "of “the aide, then, cannot be awarded ‘to 
last year's high school graduate in secretarial science, 
however promising her potential. The aide manages a 


position of substantial stature and of real responsibil- 
ity. Her maturity must therefore be adequate. toe pees) 


Training and Supervision 

Until’ more data has been gathered on the use of 
teacher aides and more school systems experiment with such 
programs, decisions as to methods of training and super- 
vision will probably remain flexible and vary from situation 
to situation. To date, ieee school systems have borne the 
major responsibility in the training programs used, with 
principals and/or teachers determining and supervising the 
roles played by teacher aides. Most of the literature sur- 
veyed dealing with existing teacher aide programs reports 
the use of pre-job orientation participated in by adminis-— 
trators, cooperating teachers, and aides, followed by 


regularly scheduled in-service training. It would appear 
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however, that the bulk of training comes in on-the-job 
situations, with most of the aide's tasks being assigned 
by, and carried out under the direct supervision of, the 
teacher. 

A large British Columbia center recently reported 
the provision of training courses for aides by the Adult 
Education Division. (27. 0. oe) In smost of the eee tens 
reporting in a National Education Association survey in 
1966, the training of aides following employment was the 
responsibility of the teacher or groups of teachers with 
whom the aide was to work. Other training programs 
included pre-school institutes, in-service workshops, 
written guides and job descriptions, and junior college 
courses in some cases. Only seven per cent of the systems 
reported ee formal training for teacher aides..(25, p.9) 
Since this ,survey, at least one major university has joined 
local school officials in conducting in-service training 
programs for aides. (39, p.19) The Canadian survey shows 
that most preparation as needed, comes in the form of on- 
the-job training. The aide Ag responsible to the Principal 
of the school through the teacher with whom she works and 
has no instructional or professional authority with refer- 
ence to the pupils, except as may be delegated by the 
teacher. {5, pads) 

The importance of acquainting teacher aides with their 
ethical responsibilities and their working relationships 


with teachers and children, as well as orientation with 
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respect to school philosophy, and some insight into the 
principles of child growth and development, has been 
stressed by Park. (29, p.108) In assessing the implications 
of this topic, Rioux has stated, 

Many large, urban school systems have the facilities 
to train sub-professionals . . . . Each school should 
carefully weigh the goals, programs, procedures, and 
policies before determining whether or how it will 
train sub-professionals. (31, p.6) 

Clarke takes the position that the training of teacher aides 
can best be done by the community junior college, using a 
local elementary school as a natural laboratory (7, p.43); 
and Thomson also emphasizes the need for more formalized 
training, suggesting that institutes of technology and 
junior colleges might take on this function. (36, p.38) 

At the present, no definite decisions have been 
reached about how much and what kind of training teacher 
aides should have. Such awaits the results of continuing 
and future experience. 

Any training program for auxiliary personnel should 
also entail a systematic follow-up, including evalu- 
ation, description of the program in progress, inter- 
views with the participants, and continuing assistance 
for teachers and aides. At this time, crystallizing 
training programs should be avoided in order that the 
results of evaluation can be used continually to make 
improvements in them. (26, p.12) 

Duties 

The kinds of jobs assigned to aides vary greatly and 

are influenced by existing philosophies regarding the pro- 


fessional role of teachers, kind of community, the degree 


of confidence of administrative and teaching staffs in the 
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potential value of such personnel, and situational factors 
such as grade level and subject involved. A few major job 
categories are emerging however, as systems continue to. 
experiment in delegating responsibilities to teacher aides. 
Although not a complete list, Anderson's following breakdown 
of duties seems representative of teacher aide tasks report-— 
ed in the literature. | 


1. Housekeeping: room care, lighting, and venti- 
lation; care and preparation of chalkboards and 
bulletin boards; moving and arranging furniture, books, 
instructional supplies, and equipment; taking care of 
plants, exhibits, pets, and room decorations, 

2. Clerical work: taking pupil attendance and main- 
taining routine pupil records, collecting and handling . 
funds, taking care of routine messages and correspon- 
dence, typing and preparing materials for duplication 
and distribution, checking and correcting simple response 
tests and workbooks, dealing with miscellaneous class 
interruptions, answering phone calls. 

3. Custodial—type supervision of pupils: overseeing 
playground activities before and after school and at 
recess, maintaining order at school bus loading and 
unloading areas, supervising hall and stairway traffic, 
supervising the cafeteria. 

4, Routine personal help to pupils: helping with 
clothing, administering minor first aid, making health 
checks, handling minor discipline problems. 

5. Instruction-related activities: writing on the 
chalkboard, supervising study activities, handling 
opening exercises, reading to the class, dictating 
spelling tests or other teacher-selected materials to 
the class, clarifying routine assignments, helping 
with pupil projects, arranging for field trips, 
ordering films, and supplies, preparing materials for 
teachers, making library searches. (2, pp.115-116) 


Lee credits much of the success of high school teach- 
ing teams to the assignment of clerical and non-professional 
duties to one or more teacher aides per team. (22, p.69) 

The Educational Research Service questionnaire listed 


twenty-five non-teaching duties opposite which respondents 
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were to check those performed by aides in their school 
systems. The duties are listed in Table I, ranked according 
to the frequency with which they were checked by the 
respondents. "Duplicating tests and other materials" was 
the most frequently checked duty, followed by classroom 
housekeeping, and typing class materials. Also shown are 
duties assigned teacher aides which were not Pre tdad on the 


checklist. (25, p.4) 


Legal Status 

More important than listing duties for the teacher 
aide is the question of distinguising professional from 
non-professional tasks and establishing the full ee ee 
bility and authority for making all decisions in the class- 
room with the cooperating teacher. As Kennedy has pointed 
out: 

If aides are to be employed, some division of tasks 
would have to be made to ensure that the aides would 
not perform those duties of the teacher which require 
professional skill. (21, p.9) 

The use of teacher aides has possibly not become more 
widespread because of the rather thin line differentiating 
such activities from those not requiring the professional 
skills and training of a certificated teacher. To date, 
Provincial or State school acts have not provided much help 
in the legal interpretations sought for the role of the 
teacher aide. However, a bill for the creation and imple- 


mentation of a nation-wide teacher aide program was intro- 


duced in the United States Congress in March, 1967, as a 
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TABLE I* 
HOW TEACHER AIDES HELP 


Duty Rank 
Duplicating tests and other materials 1 
Helping with classroom housekeeping V3 
Typing class materials, tests, etc. 3 
Setting up A-V equipment, and other aids 4 
Helping with children's clothing 5 
Supervising playground 6 
Correcting tests, homework, workbooks, etc. 7 
Reading aloud and story telling ; 8 
Assisting in school library o 
Collecting money from pupils 10 
Supervising cafeteria ial 
Recording data in student files 12 
Keeping attendance, preparing attendance reports uf) 
Tutoring small groups of students 14 
Ordering A-V materials and other supplies is) 
Tutoring individual students 16 
Supervising loading and unloading of buses 7 
Helping with discipline 18 
Assisting in school laboratory Lg 
Corridor monitoring 20 
Reading and correcting students’ themes ZL 
Administering tests 22 
Supervising study halls ZS 
Arranging conferences between parents and teachers 24 
Preparing report cards 25 


Additional duties listed by respondents 


Assisting on field trips 

Working with handicapped children 

Helping in language lab and in gym classes 

Assisting music teacher 

Interpreting for non-English speaking students 

Helping students with writing, art, dramatics, and music 
Working with clubs and planning parties 

Helping orient new pupils 

Issuing and collecting textbooks 

Making book inventories and repairing books 

Welcoming parents to school and making home visits 
Minor pupil counseling 

Assisting nurse, social worker, or psychiatric examiner 
Delivering mail, assisting with milk program 


*National Education Association, Teacher Aides In Large School 
Systems (Educational Research Service Cixcular. Washington, D. C.:The 
Association, April, 1967), p. 4. 
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new title to the Elementary and Secondary Education Act of 
1965, and has since received favorable consideration by the 
Senate Subcommittee on Education. (35, p.40) Regulations 
in one State now stipulate that no aide may instruct pupils 
in any subject, assume responsibility for a class, grade 
papers which require subjective evaluation, assign actual 
grades on papers in a subject area, administer discipline, 
or conduct special classes for exceptional groups. (15, p.39) 
Guidelines for their use are being worked out between school 
trustee and teacher association representatives in at-least 
one Canadian province, that being Alberta. 

To avoid possible confusion which might arise regard- 
ing teacher aide status, one Canadian school system has 
reported: 

We made sure that the aide was not expected to accept 
any responsibility for the deportment or work of the 
teacher. Nor was the aide to have any authority over 
the*¢hatdrens © (27 , pt 55) 

The problem to now has been the establishment of task 
specifications for the aide which would not be encroaching 
on the professional skills of the teacher, and as outlined 
by Anderson: 

Nor is it by any means clear where the line should 

be drawn between the functions that can and should be 
performed by aides and para-professionals and those 
that must be performed by fully trained professional 
teachers. Each published discussion of this topic 

sets somewhat different limits. There is little debate 
about assigning clerical and housekeeping functions to 
aides, but there is disagreement about assigning duties 
to them that call for face-to-face relationships with 


children. Much more research must be done on the 
teacher's role, the teacher-pupil relationship, and 
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various patterns of task reallocation before questions 
of this sort can be resolved. (2, p.118) 


Friesen also stresses the need to examine the 
teacher's role a an important implication of introducing 
any aide program in our schools. ) 

Everyone is aware of the fact that releasing a 

teacher from clerical and other "routine" duties 

without redefining his role can hardly be expected 

to maximize the advantages of such a move. The 

introduction of the teacher aide forces teachers to 

take a closer look at the real nature of teacher 

behavior in an age of specialization. (16, p.11) 
Critics and Cautions 

Programs involving the use of auxiliary personnel in 
the schools during the 1950's generally lacked a positive 
reception by teachers and administrators, and much of the 
literature reflecting strong support stemmed from specific 
projects one rather than being nation-wide in scope. 
Among typical criticisms voiced against these early attempts 
were charges that the use of non-professionals would under- 
mine the professional role of the teacher, that aides were 
being used merely as a means of justifying a higher pupil- 
teacher ratio, and that the plan would breed a conflict of 
loyalty between the teacher and the aide in some children. 

No evidence could be found in the literature surveyed 
to show that students learn more of the basic subjects in 
classes with teacher aides than they do in classes without 
teacher aides. Carroll has pointed out also that no evi- 


dence has been put forth to indicate that the use of aides 


is harmful as far as pupils' happiness and adjustment are 
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concerned. (6, p.146) 

Commenting on the lack of enthusiasm shown by educat-— 
ors to the early attempts to institute teacher aide programs, 
Stoddard noted that: 

In teaching there still persists rather generally 

the idea that the teacher must do everything connected 
with teaching and that assistants cannot be used lest 


the unity of the teaching service be destroyed. 
(34, p.23) 


While most of the early criticisms have tended to 
disappear and the literature during the last few years has 
begun to reflect stronger support, a number of cautions are 
still being expressed with regard to moving too quickly 
into this area. "We must be on guard against such personnel 
assuming and performing professional tasks for which they 
are not qualified. " (12, p.5) In response to the question 
as to what is to prevent the use of auxiliary personnel from 
becoming a cheaper way to man the classroom, the National 
Commission on Teacher Education and Professional Standards 
has stated; 

Teachers, administrators, parents, school board 

members, and all others concerned with education must 
see that this does not happen. One safeguard against 

the exploitation of teacher aides is to have the 
functions of auxiliary personnel largely determined 

by teachers. It should be the responsibility of 
educators to see to it that teacher aides are not 
allowed to assume the professional duties of the 
teacher. Since aides will be working directly with 
them, teachers should share the responsibility of seeing 
that they fulfill their proper functions. (26, p.1i7) 


Among the recommendations evolving from a study of 


auxiliary personnel in education in the United States are, 
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that when and if a school system decides to utilize 
auxiliary personnel, the program be incorporated as an 
integral part of the school system, not treated as an 
extraneous adjunct to the system, 

and, 
..-.-that professional standards be preserved and that 
all tasks performed by teacher aides be supervised by 
a teacher, (35. p.d1)) 

A statement of guidelines on using teacher aides as 

developed recently includes the following: 

There is a place for teacher aides but before they 
are employed, it is necessary that the tasks to be 
performed by them be clearly defined in local school 
board policies and that the aides be prepared and 
compensated for the job to be done. (23, p.29) 

Extent of Use 

There are only estimates available on the number of 
school systems in North America using teacher aides, but 
indications have pointed to a rapid numerical growth during 
the past few years. Only a small percentage of existing 
teacher aide programs in the United States were begun prior 
to 1950. On the other hand, the number of school systems 
with aides surveyed more recently has increased greatly 
since 1960 -- 36.4 per cent began such programs in the first 
five years of the 1960's and 40.1 per cent indicated that 
1965-66 was the first year making use of aides. (26, p.2) 

A study conducted in 1965 by the New York State 
Education Department revealed that 428 of 629 school dist- 
ricts in the State were employing 3,134 teacher aides. 
(40, p.5) 


Although on a somewhat smaller scale, the trend to 
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increasing use of teacher aides seems to be evident also in 
Canada. One national report states that the number of aides 
used during the 1966-67 school term increased over that of 
the previous year, and indications pointed to a substantial 
increase in the year following. (5, p.28) An Alberta 
survey in 1968 showed that in 696 schools (exclusive of 
Calgary and Edmonton high schools) reporting, the average 


ratio of teachers to aides was 18:1. (1, p.2) 


Why They Are Needed 

Although the work load of teachers varies from school 
to school and level to level, it is commonly recognized 
that in general, they presently handle many non-instruct- 
ional tasks that infringe on the time they have to devote 
to teaching and planning. One of the chief obstacles to 
improvement of the educative process frequently cited by 
teachers is, as observed by Emmerling, the limited time 
afforded them for teaching and for the thinking and planning 
essential to developing more effective learning activities. 
(PPO ye 17a) According ‘Lo opinions solicited from a nation- 
wide sampling of classroom teachers on the subject of time 
to teach, many expressed a growing frustration brought about 
by having been hired to teach and in reality serving as 
disciplinarian, mother, and office clerk. Many of these 
same teachers indicated feelings of discouragement and 
fatigue as a result of playground duty and lunch hour 


supervision. (24, p.2) 
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The evidence collected by a study reported by Park on 
the amount of time the typical teacher devoted to sub- 
professional tasks pointed out rather dramatically the high 
consumption of time of the qualified teacher in performing 
such tasks. Involving more than 200 high school teachers, 
the results indicated that thee cic: was, on the average, 
spending 35 per cent of her working day on tasks of a 
technical, clerical, and miscellaneous nature. Many of 
these activities called for little professional training 
or competence. (28, p.52) Guggenheim reported similar 
results in a later study dealing with teacher activities 
unrelated to teaching such as hall duty and school money 
collections. (19, p.326) 

As the school system and the community continue to 
assign greater responsibilities to the classroom teacher and 
make greater demands on her time for the performance of 
chores quite inconsequential to the learning process, she 
finds her role as a Piayied a becoming increasingly that of 
"one who keeps school", Jewett claims that this predicament 
is partly responsible for the large number of able public 
school teachers leaving the profession each year. Blocked 
in realizing their purpose (to teach) by being loaded down 
with clerical work, he contends that they become frustrated, 
discouraged, and dissatisfied with their careers. (20 pespi223) 
Denemark also questions the many peripheral tasks that 


today's teacher is called on to perform. 
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Can good teaching really go on in relation to such an 
unrealistic job assignment? Undoubtedly, good teachers 
will try, but the likely result is a growing neglect of 
the creative, developmental, analytic, coordinating 
dimensions of the teaching process, 

--. potentially outstanding teachers are growing 
discouraged over their inability to find the time and 
energy to be educators rather than technicians. 


(10, p.17) 

The failure of businessmen on today's school boards 
to see the clerical needs of teachers is one of the more 
agonizing problems of the school administrator, according 
to Grambs, and one of the practical problems he faces in 
keeping good teachers in schools. (18, p.167) 

One of the major factors in Porter's low evaluation - 
of education in Canadian culture today is the misuse of 
teachers, Ors 

-.. the tendency not to utilize fully the skills and 

training of teachers, by having them do all sorts of 
things which are not related to their principle task of 
teaching --— all the clerical and custodial duties which 
they perform in the schools. We would get much more 
out of teachers if we kept them to their professional 
roles. Sub-professional groups are needed, such as 
teachers! aides, or teachers' assistants. Most other 
professions have tiers. of occupations behind them. 

-e- This tiering of occupations behind a profession 


enables the profession to get on with its particular 
work. °(30, p.4) 


Tremendous possibilities for professionalizing the 
teaching position appear inherent in the aide proposals to 
date. With strong leadership, the utilization of a cadre 
of non-professionals in the schools can, according to 
Davies, help to make the job of the teacher more manageable 
and productive and thereby make teaching a vocation that 


will attract and hold a larger number of talented people. 
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Auxiliary personnel can help to make teaching a 
profession in reality rather than a slogan because the 
teacher will, in fact, have time to think, read, plan, 
talk to colleagues, diagnose, and prescribe. (9, p.14) 


Summary of Chapter II 


Tens of thousands of teacher aides, now employed by 
school systems across North America, serve to lighten the 
non-instructional load of teachers in a variety of ways. 

As this staff-utilization innovation is still in its 
beginning stages, considerable trial and evaluation is still 
needed before concrete decisions and policies regarding 
teacher aide programs can be crystallized. However, 
practices to date would indicate that such personnel are 
recruited from those having a minimum of high school 
education, some clerical training, and a desire to work 
with children and youth. Applicants are screened by central 
office staff, principals, and teachers; the local school 
systems bear the major responsibility in the training 
programs used. The bulk of training comes in on-the-job 
situations, and principals and teachers play the major part 
in determining and supervising the roles carried out by the 
teacher aide. The latter is given little or no instruct— 
ional or professional authority with reference to pupils, 
except as is specifically delegated by the professional 
staff. The more common roles assumed by teacher aides are 
those involving classroom housekeeping tasks, clerical work, 


custodial supervision of pupils, and assistance with 
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instruction-related activities and personal help to pupils. 
One of the major problems in implementing a teacher 

aide program is that of differentiating professional from 
non-professional tasks so that assigned duties for aides 
will not encroach upon or usurp the professional skills of 
the certificated teacher. However, many of the criticisms 
to early teacher aide attempts have disappeared as more is 
learned about their use and potential value. Although the 
more recent literature appears to reflect stronger support 
for teacher aide programs, cautions are still being voiced 
generally that aides not be allowed to assume the profess—_ 
ional duties of the teacher. 

| Despite such problems, the use of teacher aides has 
increased substantially during the decade of the 1960's. 
Indications are that their numerical growth will continue 
in the years ahead as increased recognition is accorded 
their potential value in contributing to the retention and 
professional commitment and status of the classroom teacher. 
The principle points underlying the need for teacher aides 
include that of enhancing the development and utilization of 
the teacher's professional competencies so as to strengthen 
the latter's effectiveness in terms of educational services 


to the learner. 
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CHAPTER III 
RESEARCH DESIGN AND METHODOLOGY 


This study was organized to develop a global concept-— 
ion of the teacher aide program and to investigate the role 
and effectiveness of the aide as perceived by school per- 
sonnel in selected schools in a single school system. 
Chapters III and IV deal ae this latter, more narrow 


aspect only. 


I. INSTRUMENTATION 

Data used in this study were obtained through the use 
of four eee contin toe -- one for all teachers, one for 
aided teachers and aides, one for school principals, and one 
for teachers in the "matched" school sample. Copies of each 
may be found in the appendices to this report. 

Construction of the opinionnaires. Since no suitable 
instrument was found for eee paqiors of this study, it was 
required that several opinionnaires be constructed. 

1. Teacher Activity Opinionnaire (Appendix A) The 
format was largely influenced by Downey's description of 
the T. P. E. Opinionnaire, an instrument used for obtaining 
opinions regarding the task of public education. (11, p.28) 
It was felt that a forced-choice, Q-sort technique was 


necessary and priority based on cruciality would have to be 
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established among teacher activities in order to identify 
those areas bearing least importance to the teaching 
function, as perceived by teachers used in the sample. 

The theoretical framework was arranged in a balanced 
block design with sixteen teacher activities stated along 
one axis of the block and the continuum for ranking these 
activities -- most to least important -- stated along the 
other axis. Each activity was placed on an individual card 
bearing a coded identification number. The respondent was 
directed to sort the alae into a forced frequency distri- 
bution, | 

The activities as they appeared on the cards are as 
follows: (The numbers preceding the activities are those 
used for identification purposes and this same numbering is 
retained throughout the study.) 

(4) Planning tests appropriate to evaluating 
established objectives. 

(5) Making attendance checks. 

(13) Leading class discussions. 

(18) Personal study and planning. 

(20) Supervision of lunch rooms, halls, playgrounds. 

(33) Preparation of lesson plans. 

(35) Duplication of stencils, transparencies, 
reference forms. 
(48) Procuring and setting up audiovisual equipment. 


(51) Answering pupil questions. 
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(56) Individual and group counseling. 

(83) Recording data on pupils' permanent record 
cards. 

(85) Attending professional conferences and 
workshops. 

(89) Directing pupil recitartone. 

(95) Explaining or interpreting new materials to 
pupils. 

(97) Checking and correcting written lessons, work- 
books, notebooks, etc.. 

(98) Making arrangements for parent interviews, 
field trips, outside speakers. 

The Teacher Activity Opinionnaire has seven accom— 
panying pockets into which the respondent was asked to sort 
the activities according to their importance to the teach- 
ing function as related to the actual performance of their 
duties. In the first pocket on the left-hand side was to 
be placed the activity the respondent considered the most 
important. In the second pocket was to be placed the two 
activities considered to be next in importance. In the 
third pocket was to be placed the next three in importance; 
the next four in importance in the fourth pocket; the next 
three in the fifth pocket; the next two in the sixth 
pocket; and in the last pocket was to be placed the activity 
considered to be least important. 


In weighting each category of the resulting array, a 
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numerical value was assigned each activity, depending on the 


category into which it was sorted, as follows: 


One most important -- 7 

Two next important -- 6 each 
Three next important -- 5 each 
Four next important em reach 
Three next important -- 3% each 
Two next important -- 2 each 
One least important -- 1 


As supported by Selltiz (32, p.367), the ranking 
system used has the advantage of obtaining different 
degrees of importance, which was considered necessary to 
establish potential areas wherein teacher aides might make 
effective contributions to the overall job of the teacher. 

2, Teacher Aide Activity Opinionnaire (Appendix B). 
The responses to eighteen items were collected on a 
Likert-type scale. Opinions were solicited from both 
teachers and teacher aides as to the relative importance of 
the contribution made by the aide in the emphasis placed on 
the activities in her actual job performance, and according 
to the following rationale: 

A. Very Important 

B. Relatively Important 

C. Neutral 

D. Relatively Unimportant 


E. Least Important 
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In designing the items for this instrument the 
researcher attempted to select only those activities which 
appeared from the review of teacher aide duties in the lit- 
erature and on the basis of a number of years of personal 
experience in the classroom, to be acca a tiene of a host 
of tasks essential to the continued maintenance of the 
educational setting but not requiring the expertise ofa 
professionally prepared teacher. 

The activities chosen, and listed in the order in 
which they appeared on the opinionnaire, are as follows. 
Accompanying each is the abbreviated form used to identify 
them in Chapter IV. 

(1) eae data on pupils' permanent record 
cards. (record cards) 

(2)  Dupieatears of stencils, transparencies, forms. 
(duplicating) 

(3) Preparing charts, diagrams, bulletin board 
displays. (charts and displays) 

(4) Completing routine forms, e.g. balancing the 
register, uniform test results, promotion lists. (routine 


forms ) 


(5) Typing letters, forms, stencils, interview lists. 


(typing) 
(6) Making attendance checks. (attendance) 
(7) Setting up and/or operating audiovisual equip- 


ment. (A-V equipment) 
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(8) Handling textbook rentals and other collections, 
e.g. insurance, photographs. (collections) 

(9) Maintenance and inventories of equipment and 
supplies. (inventories) 

(10) Entering marks in report cards. (report cards) 

(114) Assisting with the supervision of lunch rooms, 
halls, playgrounds. (supervision) 

(12) Making arrangements for parent interviews, 
field trips, outside speakers. (personal contacts) 

(13) Marking standardized tests. (scoring tests) 

(14) Researching resource materials for particular 
units and/or lessons. (research) 

(15) Obtaining library books for classroom use. 
(library books) 

(16) Ordering and returning films, filmstrips, tapes. 
(films) | 

(17) Tabulating the total number of answers right 
and wrong on objective test questions. (tabulating) 

(18) Making supplies and equipment available for use 


in the classroom. (classroom supplies) 


3. Nonteaching Activities Opinionnaire (Appendix C). 


The items chosen for this instrument consisted of activ-— 
ities identical to fifteen of the eighteen items used in 

the Teacher Aide Activity Opinionnaire described above. As 
this opinionnaire was administered to teachers in a "matched" 


sample not having access to the use of teacher aides, it was 
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deemed necessary to present it in a different frame of 
reference --— the relative emphasis placed by the teacher in 
terms of time and energy expended, and in the actual job 
performance, on activities having a somewhat indirect but 
necessary relationship to the actual teaching process. 
Again, responses were required on a Hier type aseare 
having the same rationale as that used in the dioncher Aide 
Activity Opinionnaire. 

4, Teacher Aide Opinionnaire (Appendix D). This 
opinionnaire was administered to principals of the partici- 
pating schools having teacher aides to solicit a forced 
opinion as to the contribution made by teacher aides to a 
number of selected school goals. Only two categories of 
contribution were incorporated in the format -- high and 
low -- tod caeh of the goal items. Principals were also 
asked to state a Yes or No answer to two questions regarding 


future use of the "teacher aide project". 


Li. SELECTION OF THE SAMPLE 

During the 1966-67 school term a "teacher aide 
project" was carried on in a number of schools within an 
Alberta school system. Six of these schools were chosen 
for the purposes of this study. An attempt was made to 
have the sample represent a cross-section of school type 
and structure. The following summary describes the schools 
chosen, with the type of aides used. 


(a) School One. A composite-type high school serving 
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Grades X to XII inclusive. Teacher aides used included 
general and business office personnel and library assist-— 
ants. 

(b) School Two. A junior-senior high school 
serving Grades VII to XII inclusive and employing general 
office secretaries, a clerical assistant, and a para- 
professional person, 

(c) School Three. The English department of a 
composite-type high school serving Grades X to XII 
inclusive. Fifteen teachers and two teacher aides contri- 
buted to the needs of this department. 

(d) School Four. An elementary-junior high school 
serving Grades I to IX inclusive, and employing one teacher 
aide. 

Gah School Five. An elementary school serving 
Grades I to VI inclusive, and employing one teacher aide, 

(f) School Six. An elementary school with one 
teacher aide providing assistance to the teachers of Grades 
Eco TIT anctusive. 

School Seven was chosen from within the same system, 
and was not unlike School Four above in type and size, but 
had no teacher aides and no clerical assistance for 
teachers. 

All in all, the sample consisted of 166 teachers 
(including 12 non-aided teachers in School Seven), 23 aides, 


and six principals. 
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III. COLLECTION OF THE DATA 
Principals of the participating schools were intro- 
duced to the purpose and nature of this part of the study 
through the office of the system's assistant superintendent. 
The opinionnaires were administered by the investigator, 


the principals, and in one case by a department head. 


IV. TREATMENT OF THE DATA 

Data obtained from the completed opinionnaires was 
punched into IBM data cards for computer processing. As the 
measurement to be provided by the Teacher Activity Opinion- 
naire was to be ordinal in nature and because normality of the 
distribution could not be assumed, nonparametric statistics 
were used in the analysis as suggested by Siegel. (33, p.24) 

One of the basic analyses was that of deriving the 
aggregate rank order of the sixteen teacher activities from 
the sorting provided by the respondents. This was accom- 
plished by assigning ordinal numbers of one to seven to the 
pockets in the instrument; the pocket containing the most 
important activity was assigned a weight of seven and that 
containing the least important activity a weight of one. 
Thus for each activity a frequency distribution consisting 
of seven categories was formed and the means for each 
activity computed. 


Frequency counts on the multiple-choice items in the 


Teacher Aide Activity Opinionnaire and also the Nonteaching 
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Activity Opinionnaire were taken for each alternate of 
three collapsed categories (A and B, C, D and E). The 
original categories were assigned ordinal numbers from five 
to one, with ranking A (Very Important) being assigned an 
ordinal value of five and ranking E (Least Important) an 
ordinal value of one. Thus, the collapsed categories took 


on the following weights: A and B -- 3, C -- an D and E -- 1. 


V. ANALYSIS OF THE DATA 

The data obtained from the scoring of the instruments 
were treated statistically with the exception of the school 
administrators' responses to the Teacher Aide Geihi@hnaire 
(Sub-problem Six) which were not testable by any measures 
of significance. 

The ‘analysis referred to Sub-problems Two, Three, 
Four, and Five only, the last three of which are restated 


here as the null hypotheses. 


Sub-problems Three, Four, and Five Restated as Null 
Hypotheses 
Ho....L:: «There-will be no significant correlation 
between the ranks given by aided teachers 
and non-aided teachers to the importance of 
a number of selected activities to the 
teaching function. 
Ho. 2: There will be no significant correlation 


between the ranks given by aided teachers 
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and aides to the emphasis accorded a 
selected number of activities performed by 
the aides. 

Ho. 3: There will be no significant correlation 
between the ranks given by aided teachers and 
non-aided teachers to the emphasis placed on 
selected non-teaching activities performed 


by aides and non-aided teachers respectively. 


Spearman's Rank Correlation Coefficient 

The Spearman coefficient of correlation by ranks is a 
measure of the association between two sets of ordinal 
scores. This coefficient was determined manually from a 
rank ordering of means to test null hypotheses one, two, 
and three... Significance was required at the .05 level for 


rejection of the null hypotheses. 


Chi-square Tests 

Chi-square values were calculated for each multiple- 
choice item in the reenter Aide Activity Opinionnaire and in 
the Nonteaching Activities Opinionnaire to test the signif- 


icance of differences, at the .05 level, in the event of 
rejection of the null hypotheses. Frequencies were 
converted to percentages in order to facilitate analysis of 


the distribution, 


VI. SUMMARY OF CHAPTER III 


The procedures involved in the design of the instru- 
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ments used; and the methods of collection, treatment, and 
analysis of data were discussed in this chapter. A sample 
of seven schools encompassing 166 teachers, 23 teacher 
aides, and 6 administrators was used in this phase of the 
study. The data were treated statistically by the use of 
the Spearman's coefficient of correlation by ranks to test 
the null hypotheses derived from Sub-problems Three, Four, 


and Five of this study. Chi-square was used to analyze 


whether differences in perception existed between (1) aided 


teachers and teacher aides and (2) aided teachers and 
non-aided teachers in the importance or emphasis they 


accorded to the individual activities. 
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CHAPTER IV 
RESULTS OF ANALYSIS 


This chapter presents the results of the analysis of 
the data pertaining to Sub-problems Two through Six. The 
findings for each sub-problem are discussed following the 


presentation of the results of the analysis in each case. 


I. RELATIVE IMPORTANCE OF TEACHER ACTIVITIES 


Sub-problem Two 


This sub-problem is restated here as follows: Of a 
number of selected day-to-day teacher activities, which 
are least important in relation to the teaching function 
as perceived by the teaching staffs in a school system 
sample? 

In order to investigate areas of potential aide 
performance, a ranking by aided teachers was made of select- 
ed teacher activities, based on the criterion of relative 
importance to the teaching function. Ranks were established 
on the basis of the mean scores which were computed for the 


responses of the 15% aided teachers. 


Results 
As Table II shows, the activity perceived to be 
least important in relation to actual teaching is that of 


supervision of lunch rooms, halls, and playgrounds. Making 
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attendance checks, recording pupil data, duplicating lesson 
materials, and procuring and setting up audiovisual equip- 


ment follow in order. 


Discussion 

The second sub-problem was designed to isolate a 
number of teacher activities pendent, but not necessarily 
related to the teaching function. The establishment of 
specific activities perceived by aided teachers to be least 
important in relation to the teaching function will identify 


areas of potential aide performance, for comparison purposes. 


Null Hypothesis One (Sub-problem Three) 

The third sub-problem of this study focused on 
whether aided teachers (Schools 1 - 6) and non-aided 
teachers (School 7) in the sample held significantly differ- 
ent perceptions as to the importance they attached to the 
selected activities in relation to the teaching function. 


The null hypothesis designed to test this problem was 


stated as follows: There will be no significant correla-— 
tion between the ranks given by aided teachers and non- 
aided teachers to the importance of a number of selected 


activities to the teaching function. 
The hypothesis tested was of the form rho ¢ 0. 


Results 
Correlation. Table II shows the Spearman rank 


correlation coefficient, rho, for the mean ranks of aided 
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and non-aided teachers to be 0.895, which was significant at 
the .05 level. 

Thus the null hypothesis was rejected and the alter- 
nate accepted, viz., aided teachers and non-aided teachers 
do not differ significantly in the importance they attach 
to a number of selected teacher activities in relation to 


the teaching function. 


Discussion 

The third sub-problem was designed to investigate the 
possibility of the non-aided teachers and aided teachers in 
the sample having significantly different perceptions as- 
to the importance each attached to selected teacher activ- 
ities when they were considering these in relation to the 
teaching function. Table II shows a high level of mutual 
agreement with respect to the majority of activities ranked. 
While non-aided teachers perceived the recording of pupil 
data and the duplicating of work materials as being more 
important to the teaching function than did their aided 
cohorts, they likewise credited the directing of pupil 
recitations with somewhat less importance. However, since 
the differences between the two rankings were not signifi- 
cant, no implications from these differences should be 


drawn. 


II. RELATIVE IMPORTANCE OF AIDE ACTIVITIES 


Null Hypothesis Two (Sub-problem Four) 


The fourth sub-problem of this study was concerned 
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with whether aided teachers and aides differ significantly 
in their perceptions of the emphasis accorded by the 
latter to a selected number of activities. 


The null hypothesis used to test this problem was; 


There will be no significant correlation between the ranks 
given by aided teachers and teacher aides to the emphasis 
accorded a selected number of activities performed by the 


aides. 


Statistical Tests 

The hypothesis tested was of the form rho #4 0. If 
the proportion of tied scores is not large, their effect on 
rho is negligible. (29, p.206) However, because of the 
relatively large proportion of tied observations for the 
"Teacher aide" variable a correction factor (T = +?-t) was 
(eb enora ted in the computation of the rho value. : 

Chi-square analysis. The Chi-square test was used to 
determine the significance of differences in perception 
between the two groups in the importance they accorded indi- 
vidual teacher aide activities. Whereas more than one 
degree of freedom was ove in the application of the 
test it was necessary to use a computer program having a 
built-in correction for continuity, as cautioned by Siegel, 
on items warranting such. (29, p.110) However, as the 
changes brought about in the significance levels were 
negligible, the observed frequencies at two degrees of 


freedom were used. 
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The Teacher Aide Opinionnaire was administered to 154 
aided teachers. However, thrity-six of the collected 
Opinionnaires were ruled invalid by the researcher because 


of incomplete responses, thus leaving 118 in the sample. 


Results 

Correlation. Examination of Table III reveals a 
Spearman Coefficient of Rank Correlation of 0.587 between 
the mean ranks of aided teachers and aides which, being 
above that of 0.399 needed for .05 significance, rejects 
the null hypothesis and Bappants the contention that aided 
teachers and aides do not differ significantly in their | 
perception of the latter's performance emphasis. 

Close agreement for high priority activities is 
evident for the rankings accorded to duplicating, typing, 
and recording of pupil data. On the other hand, discrepan- 
cies of six or more are shown in the perceived emphasis 
placed by the two groups in the rankings of such activities 
as obtaining library books for classroom use, ordering and 
returning films and filmstrips, marking standardized tests, 
collecting monies, making attendance checks, and in making 
arrangements for parent interviews and outside speakers. 

Chi-square findings. Significant differences between 
the perceptions of the aided teachers and those of the 
aides were revealed by the Chi-square critical values for 
several of the individual aide activities, as shown in 


Table IV. Examination of the percentage frequencies for 


48 


et 
we? 


B aisovex iz ‘oldat to orita 


J 


= 3 


aitiod oki ante. bas soins) Shes e > a nm i 
2b 991,97 somtboe Esta he slant 10% beboon ered ao aah 


vhodd 0k vlineottingie “Ft tb: sou ih eobis bu rs 

_ |) -eiRbitgme SoaamroRKEg etaontet omt Xo so 0 

| ai soisivisas alle a gid 10% JrOMoeTES 4 fi 
Sriqyy aieteo tga oF: hebrdo0s ogatsias oct ‘ah 3 | uy 

| ~Heqeyoetb bass ‘resito ont a0 ata tiquq: te sermon ' 
a? | akesdgue- hovisoteq odd at moda S15 stow to Xie to Beto. 
~gottivites dope ‘to Pgataings ont, ot aqsot3: ows ond “a hooalg. 
bus giivebyo ary mooredeio ev ‘eids erands { aninishdo ea 
‘atest bowiprabande sovieem ceqinvem (2 bps aml it antomter ‘ 
galaiisa et bist edioeds ae eee ghia ,20l nom gridoetioo © 
-evemede: abiediwo bos eWeivrot ei Fit Enq +02 esaomogmaTss. - ae = 
‘deoudod ssonoreitib InHOETI OgLe Syn tbatt ‘Sapupspi dd 
aS vont ‘to seit Sous atpdose: bob in oid to andisqgoreg ont a 
 . 4 ) x08 eoulsiv feobt to svéiypas io ike Vi bolagvor Stow aobia aa | 


is ie a ad cc aed a8 eniriviton pits eis vida: bad to istered | - 


# adtonaupext aBetasorsg: she “ho 0 bd amine “aNI oldalt iy 


these particular activities reveals that the aided teachers 
perceived the job performance of the aides to emphasize 
the handling of audiovisual equipment, maintenance and 
inventory of equipment and supplies, supervision, scoring 
of standardized tests, ordering and melesenal nie films and 
filmstrips, and making supplies available for use in the 
classroom. In their perceptions, the aides themselves did 
not attach as much importance as did the teachers to these 
activities in the enactment of their job performance. 

The critical value for several other activities 
approached very closely the .05 level of significance; 


notably, the recording of data in pupil records, the pre- 


paration of charts and displays, handling money collections, 


and obtaining library books for classroom use. 

The perceptions of both groups were considerably more 
closely related with respect to the areas of making attend- 
ance checks, entry of marks in report cards, and personal 
contacts for interview, outside speaker, and field trip 


arrangements. 


Discussion 

Both aided teachers and aides perceived the greatest 
emphasis to have been placed by the latter's job perform- 
ance on duplicating, typing, and on the recording of pupil 
data. Such conforms closely with the activities isolated 
in the Teacher Activity Opinionnaire as perceived to bear 


least importance to the teaching function. However, this 
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latter group of activities also included supervision of 
play areas, making attendance checks, and the procuring and 
setting up of audiovisual equipment. Table IV shows that 
both groups of teachers and aides were fairly divided on 
their opinions as to the emphasis accorded to aides to 
making attendance checks. However, with regard to super- 
vision and audiovisual equipment duties, test scoring, and 
making supplies and equipment available for use in the 
classroom, the teachers perceived these areas as receiving 
Significantly more emphasis in the job performance of the 
aides than did the aides themselves. 

The differences of opinion between the two groups 
were also significant with respect to maintenance and 
inventory of equipment and supplies; marking standardized 
tests; a and returning films, filmstrips, and tapes; 
and making supplies and equipment available for use in the 
classroom. The teachers perceived these activities as 
being important in the actual job performance of the aides. 
The aides' perceptions conflicted with these results 
however, as they gave more weight to these activities under 
the unimportant category. This is especially evident in 
their responses to assisting with the supervision of lunch 
rooms, halls, and playgrounds, 

The activities perceived by both groups to have been 
accorded relatively little importance in the enactment of 


the aides' duties were those of entering marks in report 
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cards, and carrying out personal contacts (making arrange- 


ments for parent interviews, field trips, outside speakers). 


III. RELATIVE EMPHASIS ACCORDED NONTEACHING ACTIVITIES 


Null Hypothesis Three (Sub-problem Five) 

The fifth sub-problem of this study was designed to 
investigate whether aided teachers and non-aided teachers 
differ significantly in their perception of the emphasis 
accorded a number of selected nonteaching activities as 
performed by teacher aides and non-aided teachers respect-— 
ively. 


The null hypothesis used in testing this problem was: 


There will be no significant correlation between the ranks 
given by aided teachers and non-aided teachers to the 
emphasis placed on selected nonteaching activities performed 
by aides and non-aided teachers respectively. 
Statistical Tests 

The hypothesis tested was of the form rho #4 0. The 
correction factor (T = t?-t) was used in the computation of 
the rho value because of the relatively large proportion of 
tied observations for the "non-aided teachers" variable. 
(29, p.207) 

Chi-square analysis. The Chi-square test was used to 


determine the significance of differences in perception 
between the two groups in the importance they accorded 


selected individual nonteaching activities. 
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Results 

Correlation. Table V shows a correlation of 0.250 
between the mean ranks of aided teachers and non-aided 
teachers on the relative emphasis each accorded to selected 
nonteaching activities. As this absolute value is less 
than 0.440, the critical value of yp required for signif- 
icance at the .05 level (29, p.284), the null hypothesis 
is accepted. Specifically, the data presented in Table V 
supports the null hypothesis that the correlation between 
the rankings given by aided teachers and non-aided teachers 
as to the emphasis each accorded to selected nonteaching 
activities is not significant. 

While close agreement was reached for the rankings 
accorded to some of the activities, namely, duplicating 
giteriate.” sompvetiue routine forms, tabulating objective 
test responses, obtaining library books, and attending to 
audiovisual equipment, such was not the case with respect 
to typing, making report card entries, scoring tests, and 
supervision duties. 

Chi-square findings. As indicated in Table VI, 
significant differences in the perception of the aided 
teachers and the non-aided teachers occurred for several 
of the nonteaching activities. An examination of the Chi- 
square critical values shows such differences to lie in 
those activities of typing, report card entries, scoring of 


tests, and supervision assistance. As indicated by the 
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TABLE V 


PERCEIVED IMPORTANCE OF EMPHASIS ON NONTEACHING activrtirs(@) 


ACTIVITY AIDED TEACHERS NON-AIDED TEACHERS 
(N=118) (N=12) 
No. Description ) Mean Rank Rank Mean 
(2) duplicating WO2545 dl 2 4, 250 
(4) typing pars one 13.5 3.000 
(a) pupil record cards 5 6145 3 6 3.917 
(5) routine forms 3.508 A 3.5 4,000 
(13) library books 3.475 5 6 Gye shy 
(14) films | 3.449 6 14 3.083 
(4:2:) scoring tests ee a 1 4.333 
(6) A-V equipment 5.415% 8 8 3.667 
(15) tabulating 3.381 9 9 3.500 
(8) inventories bo 20 15 2.017. 
i) collections |. 5.3539 11 £5.5' 37000 
(10) supervision B02 42 6 3927 
(5) attendance 2.949 13 Gil 3.083 
Ctr) personal contin 2.907. 14 st) 3.083 
(9) report cards 22390 15 565 4.000 
rho = 00250 “rho a 0.440N=15 ) 


(a) means ranked in order of greatest importance to least 


importance. 
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percentage frequencies, the non-aided teachers perceived 
somewhat more emphasis being accorded to the latter three 
activities in their own job performance than did their 
aided colleagues for aide performance. On the other hand, 
the aided teachers perceived the rietiev itty of typing to have 
been accorded more emphasis than did the non-aided teachers. 
The perceptions of both groups showed considerably 
more agreement for those activities of tabulating objective 
test scores, making money collections, duplicating stencils, 


and recording data on pupil record cards. 


Discussion 

The perceived emphasis accorded most of the selected 
activities by aided teachers to the job performance of 
their aides was fairly consistent with that accorded by 
the non-aided teachers in the perception of their own job 
performance. Table V shows however, that this latter 
group ranks such activities as making report card entries, 
scoring standardized tests, and supervision duties notice- 
ably higher than did their aided counterparts; while giving 
somewhat the opposite emphasis to those activities of 
typing and the ordering and returning of film materials. 

The performance emphasis by aides and non-—aided 
teachers as perceived by the two groups (aided and non- 
aided teachers respectively) would appear, from an examin- 
ation of Table VI, to show close agreement for most of the 


activities considered. With few exceptions, those 
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activities accorded the greatest emphasis by the non-aided 
teachers are those perceived by most of the aided teachers 
as receiving greater stress in the job performance of the 
teacher aides. The most notable exception is that of 
entering marks on report cards. While the non-aided 
teachers perceived this activity as receiving considerable 
emphasis in their own duties, the aided fentners felt this 


not to be the case in the job performance of the aides. 


IV. CONTRIBUTION OF TEACHER AIDES TO SCHOOL GOALS 


Sub-problem Six 

This sub-problem is stated here as follows: What 
opinion do school administrators hold as to the contribution 
made by teacher aides to their schools, and regarding the 
future use and expansion of the "teacher aide project"? 


The results of the forced opinions solicited from the 
principals of the six schools employing teacher aides were 


compiled manually. 


Results 

The responses of the school principals indicated an 
almost unanimous agreement of a high contribution by 
teacher aides to the selected school goal items. As Table 
VII shows, there was only one response for the low contri- 
bution category, this being made to the "coordination of 
the school's physical resources" item. Unanimity was 


reached in favor of continuing and expanding the "teacher 
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TABLE VII 


PRINCIPALS! OPINIONS OF TEACHER AIDE contripurion (2) 
TO SCHOOL GOALS 


Principals' Responses (N=6) 
Goal Category 


High Low 
Contribution Contribution 
A. (1) Pupil development 6 0 
(2) Staff morale | 6 O 
(3) Teacher performance 6 0 
(4) Effective use of 
teaching materials 6 O 
(5) Effective use of 
teacher time 6 O 
(6) Coordination of the 
school's physical 
resources 5 1 


(a) expressed on a relative basis. 


YES NO 
B... .(1:) , Are you in favor of continuing 
the "teacher aide project" in 
your school? 6 O- 
(2) Are you in favor of expanding 
the "teacher aide project" in 
your school? 6 0 
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aide project". 


Discussion 

The sixth sub-problem was designed to solicit from 
school administrators a forced opinion as to the relative 
contribution made by teacher aides to a number of selected 
school goal items, and to the future use of the teacher 
aide program in their schools. It would appear that the 
school administrator perceives the teacher aide as making a 
positive contribution to the suggested aims of his school, 
and that both a continuation and future expansion of this 


project would meet with the administrator's approval. 


V. SUMMARY OF CHAPTER IV 

The purpose of the data analysis in this chapter was 
to investigate the role of teacher aides and the effective- 
ness of their performance as perceived by other school 
personnel in a selected school system. 

Relative Importance of Teacher Activities. In order 
to establish areas of potential aide performance for later 
comparison purposes, rankings were made by aided and non- 
aided teachers of sixteen selected teacher acitivities 
based on the criterion of relative importance to the 
teaching function. Using the Spearman rank correlation 
coefficient, ranks were established on a computation of 
means, in order of least importance to greatest importance 


to the actual teaching function. Both groups were found 
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not to differ significantly in the importance they attached 
to the selected activities. They perceived the following 
to be least important in relation to the teaching function: 
(1) supervision of lunch rooms, halls, and playgrounds; 

(2) making attendance checks; (3) entering data on pupils' 
permanent record cards; (4) duplicating of seedetys, 
transparencies, reference forms; and (5) hr Sburite and 
setting up audiovisual equipment. 

Relative Importance of Aide Activities. The rho 
statistic was also used to gain a measure of association 
between the rankings accorded eighteen teacher aide activ- 
ities by aided teachers and aides, based on their percept-— 
ions as to the emphasis placed on the activities in the 
job ea eer ofthe aides. The value of Pp was found 
to be 0.587, significant at the .05 level of confidence. 

ine cncigq@ine test was also applied to determine 
significant differences in the perceived importance accorded 
individual aide activities by the aided teachers and the 
teacher aides. 

Both groups ranked the activities of duplicating, 
typing, and the recording of pupil data as receiving the 
most emphasis in the job performance of the aides. While 
these findings closely match the teacher activities 
identified by the Teacher Activity Opinionnaire instrument 
as bearing the least importance to the teaching function, 


the latter group also included supervision duties and the 
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making of attendance checks, each of which was perceived 
both by aided teachers and aides as receiving relatively 
little emphasis in the job performance of the aides. The 
perceptions of the aides were significantly different from 
those of he aided teachers for the émpliasis placed on 
some activities, notably those concerning audiovisual 
equipment, inventories, supervision, scoring of tests, 
films, and classroom supplies. In each case the aides did 
not perceive as much emphasis being accorded these activ- 
ities in the performance of their duties as did the 
teachers they were serving. 


Relative Emphasis Accorded Nonteaching Activities. 


Fifteen of the eighteen items chosen for the Teacher Aide 
Activity Opinionnaire were used in designing the Non- 


teaching Activities Opinionnaire. This latter instrument 


was used to determine whether or not aided teachers and 
non-aided teachers differ significantly in their perception 
of the emphasis accorded the selected nonteaching | 
activities as performed by aides and the non-—aided teachers 
respectively. 

The application of the rho statistic failed to reveal 
a significant correlation between the rankings given by 
both groups. Although the aided teachers and the non-aided 
teachers perceived the aides and themselves respectively 
as emphasizing certain of the activities somewhat equally, 
considerable disagreement on several others was indicated 


by the mean rankings. 
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Application of the Chi-square tests showed signifi- 
cantly different perceptions of both groups in the 
importance they attached to a number of individual activ- 
ities. The aided teachers perceived the aides as empha- 
sizing typing duties more so than did ite non-—aided 
teachers in their own job performance, while the latter 
group attached significantly greater importance in terms of 
time and energy to the scoring of standardized tests, 
entering marks in report cards, and assisting with super- 
vision duties. On the other hand, both the aided and non- 
aided teacher groups showed congruence in assigning high 
priority to two activities: duplicating materials, and 
recording pupil data. They attached somewhat less emphasis 
to the tabulating of responses on objective tests and to 
handling the collection of school money. 

Contribution of Teacher Aides to School Goals. With 
one exception, the principals of the schools employing 
teacher aides were of the opinion that the latter made a 
high (as opposed to a low) contribution to the suggested 
goals of the school. All principals involved indicated 
that they were in favor of continuing and expanding the 


"teacher aide project" in their respective schools. 
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Application of the Chi-square tests showed signifi- 
cantly different perceptions of both groups in the 
importance they attached to a number of individual activ- 
ities. The aided teachers perceived the aides as empha- 
sisting typing duties more so than did the non-aided 
teachers in their own job performance, while the latter 
group attached significantly ereater iaoortdnde in terms of 
time and energy to the scoring of standardized tests, 
entering marks in report cards, and assisting with super- 
vision duties. On the other hand, both the aided and non- 
aided teacher groups showed congruence in assigning high 
priority to two activities: duplicating materials, and 
recording pupil data. They attached somewhat less emphasis 
to the tabulating of responses on objective tests and to 
handling the collection of school money. 

Contribution of Teacher Aides to School Goals. With 
one exception, the principals of the schools employing 
teacher aides were of the opinion that the latter made a 
high (as opposed to a low) contribution to the suggested 
goals of the school, All principals involved indicated 
that they were in favor of continuing and expanding the 


"teacher aide project" in their respective schools, 
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CHAPTER V 


SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 


This chapter presents a summary of the problem of the 
study, and the findings resulting from (1) the survey of 
teacher aide programs and (2) the analysis of the perceived 
role and effectiveness of teacher aides. The chapter also 
deals with a number of tentative conclusions arising out 
of the findings and ends with a statement of recommenda- 


tions. 


I. SUMMARY 
The Problem 
The purpose of this study was twofold: (1) to survey 
the development of teacher aide programs and (2) to investi- 
gate the role of teacher aides and the effectiveness of 
their performance as perceived by other school personnel in 
a selected school system. 

More apectticalivt te study sought to shed some 

light on the following questions: 

1. (a) What dominant factors influence the recruit- 
ment and selection of personnel for teacher 
aide positions? 

(b) What training and supervision should 
teacher aides have? 
(c) What kinds of tasks and responsibilities 


might teacher aides take on? 
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(d) What are the legal implications pertaining 
to the use of teacher aides? 

(e) To what extent have teacher aide programs 
been adopted in Canada and the United States? 

(f) What are some reasons being advanced to 
warrant the utilization of teacher aide 
personnel in our schools? 

2. Of a number of selected day-to-day teacher 
activities, which bear the least importance to the teaching 
function as perceived by the teaching staffs in a school 
system sample? 

3. As perceived in terms of actual performance, do 
aided teachers and non-aided teachers differ significantly 
in the importance they attach to a number of selected 
teacher activities when these are rated in relation to the 
teaching function? 

4, Do aided teachers and aides differ significantly 
in their perception of the emphasis accorded by aides to a 
selected number of activities? 

5. Do aided teachers and non-aided teachers differ 
significantly in their perceptions of the emphasis accorded 
a number of selected nonteaching activities as performed by 
aides and non-aided teachers respectively? 

6. What opinions do school administrators hold with 
respect to the contribution made by teacher aides to their 


schools; and regarding the continuation and expansion of 
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the "teacher aide project"? 
Procedure 

The task of surveying the development of teacher 
aide programs was approached through a review of the 
literature. 

The role of teacher aides and the perceived effect-— 
iveness of the teacher aide program in a selected school 
system was investigated by means of an analysis of data 
which was obtained through the application of four differ- 
ent questionnaires. The sample consisted of 154 aided 
teachers, 12 non-aided teachers, 23 teacher aides, and 6 
school principals. The statistical tests employed were | 
the Spearman's coefficient of correlation by mean ranks to 
find the intercorrelations between sets of ordinal scores 
produced ‘by responses to the instruments used; and the Chi- 
square test to determine whether or not significant differ- 
ences in perception existed between the various groups 
responding. Significance at the .05 level or beyond was 
required in all cases cam rejection of the null hypotheses 
used. 

Findings 

1. (a) The review of the literature revealed that 
potential teacher aide personnel generally have a minimum 
of high school education, some clerical training, and a 
desire to work with children and youth. Selection of 


candidates for teacher aide positions seems to be mainly 
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done by administrative staff, with the assistance of 
cooperating teachers in some instances. 

(b) The bulk of teacher aide training evolves 
from on-the-job situations, although some school systems 
reported pre-service and in-service training programs. The 
aided teachers and their principals usually bear the major 
responsibility for the training provided, and also for the 
assignment and supervision of the tasks carried out by the 
aides. 

(c) The literature surveyed cited few instances 
of role description for teacher aides. On the contrary, 
the kinds of tasks assigned such personnel varied greatly 
from school system to school system. The major task 
categories reported however, were those of housekeeping, 
clerical work, custodial supervision, and instructional- 
related activities. 

(d) With one exception, no province or state had, 
to 1967, enacted legislation concerning the certification 
and legal status of Legiohen aide personnel. 

(e) The estimates reported on the extent of 
teacher aide utilization in North America point to a rapid 
numerical increase since 1960 and more particularly so 
since 1965. Surveys indicate that such school personnel 
number in the tens of thousands in the United States, 
although growth in Canada has occurred on a much smaller 


scale. 
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(f£) Much of the literature advocating the util- 
ization of teacher aides in the public schools dwells on 
the time and energy devoted by teachers to non-instructional 
tasks requiring little professional training or competence. 
With teacher aides to perform such duties, the claim is 
made that the professional role of the teacher will become 
greatly enhanced. 

2. Those activities perceived by aided teachers to 
bear the least importance to the teaching function were 
pupil supervision, making attendance checks, recording 
pupil data, duplicating lesson materials, and attending to 
audiovisual equipment. | 

3. Aided teachers and non-aided teachers did not 
differ significantly in the importance they attached select-— 
ed teacher activities when these were rated in relation to 
the teaching function, 

4, Aided teachers and teacher aides do not differ 
significantly in their perception of the latters' perform- 
ance emphasis. Both Bae perceived the greatest emphasis 
to have been placed by the aides on duplicating, typing, 
and on the recording of pupil data. The aides however, 
accorded a significantly lower emphasis to a number of 
individual activities, notably those involving audiovisual 
equipment, inventories, supervision, test scoring, and 
classroom supplies. In each case the aided teachers 


perceived these areas as receiving more emphasis in the 
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job performance of:‘the aides than did the aides themselves. 
Both groups accorded little importance as an aide activity 
to the entering of marks in report cards. 

5. The rankings expressed by aided teachers and non- 
aided teachers as to the emphasis accorded selected non- 
teaching activities by aides and the non-aided teachers 
respectively showed no significant correlation. 

While both groups concurred in assigning high priority 
to those activities of duplicating materials and recording 
pupil data, the non-aided teachers perceived their own 
performance to emphasize the scoring of standardized tests, 
the entering of marks in report cards, and assisting with 
supervision duties significantly greater than the aided 
teachers' perception of aide performance. Again, aided 
ddsetiarel par dedved the aides to emphasize typing duties 
moreso than did the non-aided teachers in the perception 
of their own job performance. 

6, Principals of the sample schools employing teacher 
aides were unanimous in expressing agreement that teacher 
aides made a high (as opposed to a low) contribution to 
the suggested goals of their respective schools; and all 
were in favor of continuing and expanding the "teacher aide 


project". 


II. CONCLUSIONS 


The findings suggest some conclusions that might be 
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drawn from this study. They should be regarded as tentative 
however, and treated with caution as the samples used may 
not have been truly representative. 

1. Aided and non-aided teachers are of the opinion 
that of various activities attendent, but not necessarily 
related to the teaching function, fie SOL bear the 
least importance to the teaching act itself: (1) pupil 
supervision, (2) making attendance checks, (3) recording 
pupil data, (4) duplicating lesson materials, (5) attending 
to audiovisual equipment, 

2. As to the job performance of teacher aides, both 
aided teachers and their aides perceive the latter group 
to give the most emphasis to those activities of dupli- 
cating, typing, and recording of pupil data; and little 
afventieint tb the entering of marks in report cards. 

Teacher aidés accord relatively little priority to 
pupil supervision duties and the making of attendance checks 
in the analysis of their own job performance. 

Aided teachers feel that more time and energy is 
expended by aides in pertetnine such tasks as dealing with 
audiovisual equipment and classroom supplies, test scoring, 
and keeping inventories, than do the aides themselves. 

3. Aided teachers and non-aided teachers perceive 
the aides and themselves respectively to give high perform- 
ance priority to duplicating lesson materials and recording 


of pupil data. 
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Non—aided teachers feel that they also expend consid- 
erable time and energy in the scoring of standardized 
tests, entering marks in report cards, and assisting with 
supervision duties. 

Aided teachers feel that aides give more attention 
to typing or clerical duties than do the non-aided teachers 
in the latters' self-evaluation of their performance of 
nonteaching activities. 

4, School administrators are of the opinion that 
teacher aides contribute positively to the attainment of 
school goals, and regard favorably a continuation and 
future expansion of the use of such personnel in their 
schools. 

5. It is interesting to note that while aided and 
non-aided teachers in this study hold the opinion that 
pupil supervision duties bear relatively little importance 
to the teaching function, the teacher aides feel that this 
is one of the nonteaching areas to which they accord little 
attention in their own job performance. 

Again, the non-aided teachers in this study perceive 
the entering of marks in report cards as an important non- 
teaching activity in terms of time and energy expended. 
However, aided teachers and teacher aides have somewhat 
opposite perceptions with regard to this activity in the 


job performance of the aides. 
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ITI. RECOMMENDATIONS 


14. With the increasing introduction into the schools 
of salaried teacher aide personnel, more etatbive research 
should be carried out to assist the school administrator 
in identifying effective means of selection, orientation 
and training, and assignment of such personnel. Such 
research should also be aimed at revealing potential means 
of utilizing the most efficient use of both aides and 
aided teachers. 

2. Teacher aide personnel may be used to perform a 
variety of tasks. However, it would seem logical and 
justifiable that such tasks include those activities that 
are selected by their partner teachers as bearing little 
importance to the professional teaching function. 

5.4, school boards and te administrative staffs 
should be encouraged to free the classroom teacher to 
perform a more professional role by utilizing teacher aide 


personnel in the performance of non-instructional tasks. 
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TEACHER ACTIVITY OPINIONNAIRE 


(to be completed by all teachers) 


In the course of carrying out your teaching duties 
from day to day and week to week, your tasks and activities 
both during and outside the regular school day have become 
many and varied. Some of these activities constitute the 
actual teaching-—learning process; others are directly 
related to it, while still others are additional to 
teaching. 

Activities representing these latter areas are listed 
on the colored cards attached to this sheet. Please 
indicate your opinion of their importance to the teaching 
function, (caution: as related to the actual performance of 
your duties) in the following manner. 

First, read them carefully and sort them into three 
piles on the desk before you. On the left, place the three 
or four which you regard as most important. On the right, 
place the three or four which you regard as least important. 
Place the remainder in a pile in the middle. 

Now, sort them further into seven piles -- the one 
most important in the first pile, the two next important in 
the second pile, three next important in the third pile, 
four in the fourth, three in the fifth, two in the sixth, 
and the one least important in the seventh. When you have 


finished, your sort will look like this: 
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Remember, you are not ranking these items simply in 
terms of their importance -- but in terms of their importance 
to the teaching function. When you are satisfied with your 
sort, place the cards in the slots below, as you have sorted 


them -— one in slot 1, two in 2, and so on. 
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Planning tests appropriate 
to evaluating established 
objectives. (4) 


Supervision of lunch rooms, 
halls, playgrounds. 


Duplicating of stencils, 
transparencies, reference. 
forms. (35) 


Procuring and setting up 
audiovisual equipment. 


78 


Answering pupil questions, 


Individual or group 
counseling. 


Recording data on pupils' 
permanent record cards. 


Attending professional con- 
ferences and workshops. 


Explaining or interpreting 
new material to pupils. 


Checking and correcting 
written lessons, workbooks 
notebooks, etc. (97) 


Making arrangements for 
parent interviews, field 
trips, outside speakers.(98) 


Teacher Activity Items (colored card) 
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TEACHER AIDE ACTIVITY OPINIONNAIRE 


(To be completed by Aided Teachers and Teacher Aides) 


Grade(s) Taught 


You are familiar with the job of the teacher aide as 
it has been developed in your school system. Moreover, you 
have had an opportunity through first-hand experience to 
observe how the job is actually being carried out. 

The job of teacher aide consists of many duties. 
Some of these are listed in this questionnaire and you are 
asked to state your opinion regarding which aspects of the 
job have been emphasized in the actual job performance as 
you have seen it. (When the persons responding are them- 
selves teacher aides, they are asked to state how they see 
their own job performance. ) 

CAUTION: Your ranking of the following tasks is being 
solicited in terms of the actual contribution of the teacher 
aide in terms of time and energy saved for the teacher and 
overall value to the school. pupils and programs concerned, 
rather than your perception of what should have been more or 
less emphasized. Check one ranking only opposite each of 


the following tasks. 
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TEACHER AIDE ACTIVITY OPINIONNAIRE 


(To be completed by Aided Teachers and Teacher Aides) 


Grade(s) Taught 


You are familiar with the job of the teacher aide as 
it has been developed in your school system. Moreover, you 
have had an opportunity through first-hand experience to 
observe how the job is actually being carried out. 

The job of teacher aide consists of many duties. 
Some of these are biahedoin this questionnaire and you are 
asked to state your opinion regarding which aspects of the 
job have been emphasized in the actual job performance as 
you have seen it. (When the persons responding are them-— 
selves teacher aides, they are asked to state how they see 
their own job performance. ) 

CAUTION: Your ranking of the following tasks is being 
solicited in terms of the actual contribution of the teacher 
aide in terms of time and energy saved for the teacher and 
overall value to the school. pupils and programs concerned, 
rather than your perception of what should have been more or 
less emphasized. Check one ranking only opposite each of 


the following tasks. 
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A --- Very important 
B --- Relatively Important 
C --- Neutral 
D --- Relatively Unimportant 
E --- Least Important 
A. B. C De E. 
EXAMPLE: Marking objective 
tests. ~ 
14. Recording data on pupils' 
permanent record cards. ; 
2. Duplicating of stencils, 
transparencies, forms. 
3. Preparing charts, diagrams, 
bulletin board displays. 
4, Completing routine forms, 
e.g. —- —- balancing the 
register, uniform test 
results, promotion lists. 
5. Typing letters, forms, 
stencils, interview lists. 
6. Making attendance checks. 
7. Setting up and/or operating 
audiovisual equipment. 
8. Handling textbook rentals 
and other collections, 
9. Maintenance and inventor- 
ies of equipment and 
supplies. adi 
10, Entering marks in report 
cards. 
11. Assisting with supervision 
of lunch rooms, halls, 
playgrounds, 
12, Making arrangements for 


parent interviews, field 
trips, outside speakers. 


+ igs odo: et oe 
apt xoques uloribaten — aie = F 
? net roqmeny peut: ‘at: as th 
“a mas O gay: HAAG ceri OD 


is in Se rs 


- ~bd ien. ‘Ns sada bihlaen: ee 
— aie rae Lift aot 


a ; - 


OE a ee ) “Foyer ie eiivas an sad at ek. 


> ee a ae Wa eh aes oteanaiptna 
Lo seta ak on fast i cia 


13. 
14. 


ii 


Lo. 


a7 Bes 


io. 


Marking standardized tests. 


Researching resource 
materials for particular 
units and/or lessons. 


Obtaining library books 
for classroom use, 


Ordering and returning 
filme,.filmstrips; tapes... 


Tabulating the total num- 
ber of answers right and 
wrong on objective test 
questions, 


Making supplies and equip- 
ment available for use in 
the classroom. 
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NONTEACHING ACTIVITIES OPINIONNAIRE 
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NONTEACHING ACTIVITIES OPINIONNAIRE 


(To be completed by all teachers) 


Grade(s) Taught 

Many teacher activities, such as lesson planning, 
are directly related to the teaching process. However, 
there are other tasks performed by the classroom teacher 
during or after the regular school day which, while giving 
a background or setting to the teaching function, have a 
more indirect or tenuous relationship to the actual 
teaching process. Tevet mieht be lumped together under 
the classification of nonteaching activities, some of 
which are listed below. 

You are asked to state your opinion regarding the 
importance you attach to these activities and the emphasis 
you place on them in your actual job performance in terms 
of time and energy expended. 

CAUTION: Your ranking of these activities is being solic- 
ited in terms of actual performance, rather than your 
perception of what should be more or less emphasized. 

Check one ranking only opposite each of the following 
activities. 

--- Very Important 
--- Relatively Important 
--- Neutral 


--- Relatively Unimportant 
--- Least Important 
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EXAMPLE: Marking objective 
tests. 


ee 


a te 


12% 


15. 


14, 


Recording data on pupils' 
permanent record cards. 


Duplicating of stencils, 


transparencies, 


forms. 


Completing routine forms. 
e.g. -- balancing the 


register, 
results, 


Typing 


stencils, 


uniform test 
promotion lists. 


letters, forms, 


interview lists. 


Making attendance checks. 


ee 


Setting up and/or operating 
audiovisual equipment. 


Handling textbook rentals 


and: other collections. 


Maintenance and inventories 


of equipment and supplies. 


Entering marks in report 


Cards... 


Assisting with the super- 


vision of lunchrooms, 


halls, 


Making 
parent 
trips, 


playgrounds. 


arrangements for 


interviews, 
speakers. 


field 


Marking standardized 


tests. 


Obtaining library books 
for classroom use. 


Ordering and returning 


films, 


filmstrips, 


tapes. 
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Tabulating the total number 
of answers right and wrong 
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APPENDIX D 


TEACHER AIDE OPINIONNAIRE 


Sy 


* aif 
5, oa 2 
’ 
: vis 
{ fs ~ a By i Soe | 
1 <j S 3 
—t 
' } ay ‘) 
~ ; 
Yd a ee 
A | 
1 : 3 , . 
x i 
i 
ea 
i 
z ~ ~ 
\ 
G - 
H 
dG XiGASETA 
oe es 
P o 
4 
4. 
: L, i 
“s »! i Fs 
d Pi - x nk (f 
y 
F mv! Pte re , net T, 
ae ~ hk - = ‘ va 
ANTAMMOTATIO AGLA MAMDAMP = 
r eae sd Pers 7 : te ji 
t a ‘ ? ht e ee 7 
Fut ins M ; Tay 
f K: { Bot } 0 
F : ine 
x J iy i 
i 7), 
7 ot 
: ‘ x 
i XN ; 
aw 1 
F ie + ] : 
i 2 
¢ * 
= ‘ 
os ne 
i ia 
5 cs ' 
5 
A < ’ 
: yee a 
7 4 ‘ 
) i f Re > 4 
x fies : ‘ @ 
i r > 
, ‘ mn My 
‘ t% % 
= 
1 
Sy 
. 
" . 
2 ~ 220 k 
& 


u j t 
. uf ra 4 
° = 
= > 1 
4 i] » Be | vit ets 
- Oe 5 
it 
vi a i 94 
‘ 
“4 
= “4 
5 
, = 
' * “ 
5 ‘ 
i 
, £ 
‘ 
- 4 Bt 


} ig ie 


TEACHER AIDE OPINIONNAIRE 


(To be completed by the school Principal) 


Name: 


Please indicate opposite the following goal items your 
opinion as to the contribution the Teacher Aide(s) 

has made in your school to accomplishing these goals. 
Do so with a check mark (“) under one of the two 


headings for each item. 


High Low 
Contribution Contribution 


1. Pupil development 
2. ..tatt morale 
3. Teacher performance 


4, Effective use of 
teaching materials 


5. Effective use of 
teacher time 


6. Coordination of the 


school's physical 
resources 


Please answer YES or NO to the following questions. 


1. Are you in favor of continuing the "teacher aide 
project" in your school? 


2, Are you in favor of expanding the "teacher aide 
project" in your school? 
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